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PARTICIPANTS OF THE PILOT TRAINING

Please give an overview of the pilot training in your country: target groups, number of participants, date of event, efc.,
Collect Learning Agreements and Attendance Sheets for practitioners and the Consent form for the young persons working
with the FLOWS tool.

The Pilot Training in Ireland was organised on the 9" and 10" of April 2024 in order to train additional 9
practitioners from 4 organisations, Ballymun Job Centre, Specialisterne, Ballymun Regional Youth Resource and
Finglas Youth Resource Centre with the aim to share and promote the FLOWS tool and training resources.
Training was delivered by 3 members of Ballymun Job Centre (Toméas Bulnes, Deborah Forbes and Elaine Daly)
who had already been trained during the LTTA in St. Pdlten in Austria.

The overall goal was to encourage the integration of the tool into the services of participants. Including trainers/
facilitators 6 participants were from Ballymun Job Centre. Ballymun Job Centre is a local employment centre that
supports job seekers in accessing employment, education and training.

2 practitioners were from Specialisterne. Specialisterne is a specialist consultancy for neurodivergent people,
supporting them into employment and matching their unique skills with roles that will suit their way of working.
FLOWS training will therefore provvide these practitioners with another tool to identify their clients' strengths and
match them to suitable jobs.

3 practitioners represented Ballymun Regional Youth Resource, a youth organisation serving the young people of
Ballymun with support and resources to enable them to contribute positively to society. The FLOWS tool will
enable these practitioners to identify the key competencies in their clients as they begin to plan their future.
Similarly, Finglas Youth Resource Centre is a youth organisation that supports the social development of young
people in Finglas through non-formal educational approaches. The FYRC was represented by 1 practitioner.

These 12 practitioners tested the FLOWS Tool with 23 young people, using a tracking system with allocated
FLOWS tool logins and password access, with anonymous records of young people’s personal information to
ensure compliance with GDPR data protection policy, in terms of the data gathered from clients by each
organisation through the testing and review of task results.
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DESCRIPTION OF THE PILOTING PHASE

Please summarise main outcomes such as content of the training (see also Learning Unit 7 and annexes); describe the
structure of the training; make sure that all Learning Agreements are delivered and describe that participants filled the
Personal Transcript to get prepared for the Expert Talk;

The training took place on the 9" and 10™ of April, in person in the Ballymun Job Centre offices. The training
procedure, as described in Learning Unite 7 and available on the FLOWS project on Google Drive was used,
with no tailoring.

To provide a brief overview of the content and style of the delivery of the first day; the training session began by
introducing the practitioners to the FLOWS project and with an overview of the training structure, using materials
from LU1 ‘The Future World of Work’ and LU2 ‘Future Competences’. In these modules, practitioners learned the
importance of staying up to date with changes in the job market and how key competences can be related to the
world of work. The training was delivered by Guidance officers. Using the slides from LU3, ‘Whole Guidance
Process’, the trainer explained the key context and theories behind the FLOWS project, and how it can be
incorporated into the daily guidance process. This module was followed by LU 4 ‘Tutorial on Use of FLOWS
Tool'. Participants were trained in how to use the FLOWS Tool, both as a client and as a practitioner.

The second day of training commenced with questions and feedback on the previous training session. After this,
training continued with LSU 5 ‘Guidance Session and Report’, where participants were instructed in how to
incorporate the tool into the guidance process, and how to explain the tool to their clients, as well as how to relay
the feedback of the FLOWS report back to the participant. Practitioners were also trained in how to fill out the
Learning Diary and Personal Transcripts.

During the piloting process, practitioners completed the Learning Diaries and Personal Transcripts, the latter of
which was evaluated to gain feedback about the process. Following the Expert Talk, certificates were distributed

to participants of the training. Following the tool's implementation, one sample User Case was provided (see
Annex 3 below). All 23 young people involved as clients in the piloting phase provided consent forms.

FEEDBACK RECEIVED VIA PERSONAL TRANSCRIPT &
EXPERT TALK

Please summarise the feedback you received via the Personal Transcripts and the final Expert Talk;

1) Training process and content of Learning Units

Module 1- Future World of Work
e Practitioners learned how key competencies in the working world will change due to digitalisation.
e Adiscussion of how digitalisation has created another barrier to the labour market for certain clients was
useful for practitioners.
e Automation and A.I have introduced uncertainties about employment, practitioners learned that it is
important to recognise these new trends.
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The emphasis on life-long learning was appreciated by practitioners.
Practitioners felt that the module content and delivery was very clear.

Module 2- Future Competences

The training differentiated between cognitive, social and practical skills, and emphasised the
importance of social and emotional skills.

Practitioners also found the discussion of how cognitive skills, attitudes and behaviour are crucial for the
working environment useful in preparation of sessions with their clients.

Emphasising how learning from experiences is important was valued by practitioners.

The training also highlighted how many barriers young people have to overcome and how guidance
offers may provide the support they need to identify their competencies.

The training also supplied practitioners with the knowledge of how to apply these competencies to the
world of work.

Differentiating between the GROW and IDEAL model, and how they meet the needs of clients was
appreciated by participants.

Highlighting the gaps between soft skills and digital skills was helpful for practitioners.

Module 3- Whole Guidance Process

Practitioners found the training in how to prepare young people for using the model and explaining why
it is important very useful.

Practitioners recognised that the tool can be used at different parts of the guidance process, depending
on the progress of the client.

Practitioners appreciated the summaries of hidden strength and talents of clients that the tool provides.
The discussion how to transfer the identified skills to the working environment was found useful by
participants.

There were suggestions that the task analysis matrix would be better suited to Module 4.

Module 4- Tutorial How to Use FLOWS tool

The structure and technical aspects of the tool was well described in the training.
Participants agreed that the audio was very clear.

Participants also valued the ability to access the raw data of the reports.
Accessing results on the tool was agreed to be easy for practitioners.

Module 5- Providing the Guidance Sessions and Analysing the Reports

Participants appreciated the emphasis in needing to be careful with the use of language with the client,
especially regarding how to explain the competencies to clients.

Practitioners understood that framing it as a tool rather than a test was very important in encouraging
clients participation with the tool.

Practitioners also learned the importance of noting the individuality of each client and not to impose their
own personal value systems onto the client.

The training material emphasised the importance of remaining positive with the client and active
listening.

Practitioners understood that feedback sessions should be structured, and that there should be plenty of
time for preparing feedback.

Guidance officers felt that the training provided a very good understanding of the system and how to
navigate it.

Overall, it was agreed that the training delivery and content was very clear.
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2) FLOWS Tool

The key feedback gathered regarding the tool can be summarised as the following:

e The tool is very user friendly, easy to use and to navigate

e (Clients mostly agreed with the strengths found by the tool and were often pleasantly surprised by
strengths identified that were previously unknown to them.

Some clients may find the tool daunting, due to lack of computer literacy skills and/or access to laptop.

There can be issues with the sound on the tool depending on which internet browser the tool is open on.

Some clients had issues with the phrasing and language of questions.

Some clients felt as though certain questions were not relevant to them and their life experience, e.g

young clients with little experience of running a household.

e Those more experienced and comfortable with computer applications found the cartoon element slightly
basic, but did appreciate the tool as a conversation starter and were surprised at the level of output
produced by the tool.

e Guidance officers felt that the tool should not be introduced straight away, only after trust and
relationship has been built up through multiple guidance sessions.

e Practitioners agreed that the tool worked well as a conversation starter about what type of careers may
be open to the clients in the future.

e The tool is useful in building the confidence of clients and highlighting how their personal strengths are
of benefit to potential employers.

e Practitioners were able to build career plans from the results of the tool and conversations had in
subsequent guidance sessions.

FEEDBACK & SUGGESTIONS FOR IMPROVEMENT FROM
Ballymun Job Centre

Please summarise from your point of view as implementing partner organisation and give feedback both on training and
FLOWS Tool:

Overall, the implementation of the FLOWS Tool received positive feedback from guidance practitioners in Ireland.
Guidance practitioners felt that the tool was very useful in starting conversations with clients who had little idea of
what a future career may look like, and clients felt the tool was useful in building confidence during the job
search.

Practitioners felt that the training was very clear and enabled them to utiilise the tool with clients, in order to
identify their key strengths and talents. Through use of the tool, clients developed confidence in their own
abilities and felt ready to take the next step in their guidance plan.

One frequent suggestion was the possibility of developing a mobile app, as practitioners felt that this would make
the tool more accessible to young people who may not have access to a laptop or have limited digital literacy
skills.
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The feedback and insights gained from the training and piloting processes are very positive and speaks
encouragingly about the progress of the FLOWS project.

Annex 1: Attendance list Screenshot
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Annex 2: Photos
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Annex 3: One chosen Use Case with a Client
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FLOWS - Further Learning, Outreach and Working Skills
Project no: 2022-I-TROI-KA220-Y0U-0000R9241

FLOWS Use Case

Instructions,
template & example

Annex 3 to Learning Unit 7:
Final Assessment & Expert Talk
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FLOWS Use Case

Instructions

All practitioners participating in FLOWS training are required to develop at least one Use
Case o document the process of implementation into practice as defined in Unit &.

This Use Case will be presented in UMNIT 7 as part of the final assessment & expert talk
at the end of the practitioner fraining, which is part of the certification process.

Documentation of the Use Case:

Headline and background:
= Mame of the organisation
o Mame of the practiionertrainer
« Pseudonym for the jobseeker
» Basic data of the jobseaker (age, school/ job, living situation)

Important points to consider;

= [nitial situation of the jobseeker (before the guidance process): What problam did
he or she come fo you with: e.g., dropping out of schoel, dismissal, new
orientation, etc.

o Describe in detall the start of the guidance process with the jobsesker: eg. 2
telephone calls, then a personal meefing, efc. NOTE! Please describe the stage
of the process when you, as a pracitioner, started fo work with the FLOWS toal.

# Describe the outcomesfindings/agreements

+ [Document the job-seeker's feadback

« Add any other points you want to mention

otk 1 fm Cadurdad by
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Use Case template

Use Case <Title>

@‘m’ FLOWS

Mame of praclifoneriraines Yasmine Elbay

Organisation Ballymun Job Centre

Pseudonym for the jobsesker

(MNE: never use real names) BUERAAS

Agad 25 | completad 53:u1da",r education keaving cerificals

Basic data of the jobseeker and further educafion level & & completed 1 year of computer
{Bge, schoolf job, iving situabion, soience degres bul was unable fo complata, work expenence
counselling setling) groundkeeparimaintanance , currantly living with a parent in

the family home, one 1o one In persen guidance sessions

Initial situation of the jobsesker (before the guidance process)

CT6 i currently living with a parent has nol mowed aut of family home, hes completed secondary
schooling and some further education completed in addifion fo 3 level part completed. CT6 has
advisad of issues with confidence and anxisty has experience as a claaner and a5 a
graundskeapercaretaker for a community cenre. Client was unsure of exacl career goal and of
capabiities.

The start of the guidance process with the jobsesker

Upar an initial meeting with C75 we proceedsd with the registration procedure, which included
personal details follwwed by education and wark experienca and any other bamars fo employment
thet C7E may Bke o disclose e.q. lraming difficuliies, subsiance difficulfies and health issues.

When regisiration was completed, CT6 was inviled to talk aboul career history, aspirations and
goals, dentifying areas of CT6's current FT work and previous education that C76 enjoyed, This
allowed GG 1o identify areas of amployrent in conjunclion with guidance and gave Canie a sanse of
curiosity and mofivation to mowve forwand

C76 was abso advised of other guidance programmes which may be benafical and was happy to get
addilional support in thair jourmey.

Guidance also advised CT6 of the FLOWS tool and explained the fool and what it is aimed fo achieve
and how the tool works by explaining each section te C7E It was made clear io C76 thal it is a

Co-funded by
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questiaonnaine bul nod a best and answers shauld be accurate their daily life,

Guidance explained that the teol Is there 1o help CTE find key areas of sirengths and soft skills, 1hat
they may not realise to have which may help bulld confidence and help reaffirm confidence in skils
client fesls they previously possassed, CT6 found the idea of the B0l very inferasting and was happy
lo laka pan in the piloting s2ssion,

Describe the outcomesffindings/agreements

Add your laxt hare and you can alsa usa

®  Cliant was surprizad with culcames in 3 positive way

&  Cliant falt they wanied more datail as they ane vary detal onentaled, thesedare guidance usad all deta
wihien gaing threugh outceenas.

& Client oubeomes were very high in compassion which they advised were surprising &= thaey feal they can
SOMESMES Come 2cross quibe cold or robetic howesser the fact they alsa had high outcomas in seif
regulation made sense whan discussing the topic that it could possibly ba that clier is able to be
compassianale in a regulsted manner ciend agreed with this as advised they woukl not be very animated
in reactions most of the Gma.

®  Clhent wis surprsed at the repelition of certain jobs associaed with each compassian naoting that eacher
& prison guan wene repeatedly coming up but that they had no interest in these. Guidance axplainad that
it's nod 5o mich & suggesiion of a canser but rather that thase a carears were you would expadl
passassion of these compeatencies - chient felt tay understood when this was esplained

Clhenls op Compelencies were as follows

Spesking 11.8%

CTE advised was surprizad &f this advising usualy they wauld prefer weilten commuricalion aver Speaking
herwenvar whan thiay ara spaaking or thay genaraly try to plan out what ey will Sy to & misunderstanding.
Canfinuing fe corersafion c7E advising they ane usualy wery good & speaking for purpose such as problem
sedving and i thery are speaking fo someane that they ane familiar wish,

Responsibility 11.15 %

Maving a duty to deal with semething or having contrel over something or semeana. Being
accountable Client agreed has always always laken accountabllity advising somewhat to a fault as
samealimes this is the reason they would prefer 10 workl on their own as opposed 1o 8 team as they
take a kot of accountabilily and responsibdity. Client also advised faels thay have somewhat had to
be responsible for the emotions of athers after parents separation and also with one parent being in
emergancy accommodation fesls the responsibility bo keep things posilive when speaking ba this
parant more for their sake than CTEs"

Coardination 11.11%

Adjusting actions in relafion fo offers' actions. Discussing this with CT6 chant falt that
this was accurate but had nat initially thought of this as a skill, client advised that they
would be very well organised which they initially though was meant when the word
coordination was seen but after going throwgh the explanation chent advised they are ablz
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to sdjust their reaction | achons In relation to athers client highlight=d this can sometimes
be used as a way inwhich to awoid conflict or essentially keeping the peace client had not
though of this as coordingtion but after discussing can see how this is a skill thal they
would possas.

Leamning Strategies 11.02%

Selecting and wsing trafning/ metructional mathods and procedures appropriaie for the
sitvation when learning or teaching new things

- discussing this client advisad they were extremely good with being abls fa interperata diractions - chent
advisad whan giwen instructions has the ebilty to undarstand and apply these dient advised in stualions
whang thiry may need to figura oul haw o fix somathing with their compuber ey ane abli ¥ searh ra
fubarial on you bube and quickly Saliow the step by step guides o apply, TT0 Slabed once here 15 an example
ihey are able fo understand ard follow advising whene they were given guldance in refafion to applications |
wiere able fo understand and use o apply cwn scenarias for appleetion and were successiul but advised had |
they not had the instructiondag would ba unsure whare to begin ar how o structure. |

Document the jobseeker's feedback

C76 advised fell happy and surprised at & lot of compatancias they did not know they would have
(76 was also surprised that time management was not one of their tap competencies as they would
have thought that was their best skill and not necessarily the top skils which they advisad thay ware
surpri=ed fo have show up,

Guidance wenl thrsugh all aulcomes and advised Time management although was notin the top 3
compelencies it was very strong and in reality was actually higher than the top 3 in a lof of sections
however based on communication because all compesencies were s5a high that's why it appears &=
though it's further down the list .

GT6 also mentionad they el some of the questions 3d nol rmake sense o him, advising they had
probably answered one particular question with no but in actualty he probebly shoukd heve answersed
yes | When there is somedhing on your PC you do not know how e do, do you read fe instruciions? |
client advised he took fhis question quite likerally and advised he would nof hawe witlan inslruction
manual relafing to PC problems bud after discussing caukd ses that techrecally he would as he does
use a saarch anging b find fulorias o fix issuas or find aul how ko do things.

Any other points you want to mention

Client advised found the tool very inleresting and wanted to loak mare in depth at the rasults as thay are very
dedail orientabed and curious.

Guldance found the ool usehdl both in fe sense of confidence cien appeared to leae the session with
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r'anng discovenad 8 whole rarge of soft skils they wene unaware they hed. Also in the fact that clisnt was eble |
to apen up a lot by being very interastad in the outcomes and being able to discuss poings they agreed and

disagread with.

76 & guidance discussed all of the ways in which these competencies could and would retale o areas of

| emplayment that client is expioring with guidance and cient staled he fiall & lot more confident in his shillies t
change carear indo & publc sardce and o publc tacing roles as this was someathing he was slightly concemed
arourd waither ha would have the shills required,
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